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Three aspects of Piaget’s theory on moral development (intcntionality,
punishment and responsibility for a culpable act) and their applicability to
urban Filipino children were studied. Specifically, the present study invest’gated
whether the Ss would choose conscquences or motives as their basis for moral
judgment (intentionality), whether they would choose punishment and if so,
what kind under three situations presented — breakage purely accidental, duc to
carelessness and intentional (punishment)-and whether they would decice on
collective or individual responsibility and hence punishment in two situations —
the one at fault does not wish to tell and the group willingly shields him and
only the offender knows he did wrong and keeps quiet,

Seven stories generally patterned after those used by Piaget and Johnson
were presented to 216 schoolchildren from the Greater Manila Area who were
evenly divided as to age (3 levels — 6-7, 9-10 and 12-13), sex (male and femalc)
and socio-economic status (3 levels — high, middle and low).

Data indicated that children across the variables of age, sex and SES
chose to base their moral judgments on motives rather than consequences; that
there is a progressive decrease in retributive forms (physical) with age and rise in
socio-economic status; that females proposed more reciprocal forms as well as a
greater number of punishments; that collective responsibility was favored by
children in all three variables for both situations, with children in the youngost
group and the lowest socio-economic level bzing the most punitive.

Any attempt to define morality necessarily
encounters difficulties. It is a concept everyone
presumes to know until asked. Then everyone
discovers an inability to conceptualize it. It is
a subject to be lived rather than consciously
defined.

Definitely, morality plays a very important
role in society, pervading every aspect of life in
politics, economics, religion and education,
to mention a few, Indeed, one may even ques-
tion whether there can be a society without
morality. Or even if there can be amorality

apart from society.

Socially, morality may be defined as a
phenomenon, a framework of rales and ideas,
conformity to which is enforced by the weighi
of social pressure. In this defirition are two
ideas — the idea of sanction so that individuals
are penalized for breaking a rule dy thcir neigh-
bors and the idea of general rules of standard
patterns of conduct which arc taught and
systematically enforced. Wherever men ga-
ther in meaningful interaction, a morality is
evolved to order and regulate these interactions,
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A body of value judgments is generally agreed
"upon, labelling those aspects of interaction
as good or bad, right or wrong, adequate or
inadequate and enforcing conformity by means
of a system of reward and punishment.
Psychologically, morality may be defined
from the aspect of the agent himself. Morality
is the content of conscience, My morality is not

what other people insist I should do but what

I insist I should do. Moral sanctions may come
from the individual. He may have learned to
dislike himself for acting’in certain ways by

being made to feel disliked by others for acting' .
in certain ways. In this way, conscience becomes.

the representative of society inside the.indivi-

dual’s mind. It is society ‘with its rules and regu--

lations internalized.

A psychologist closely assocnated w1th the -
study of morality is Jean Piaget. Using stories -

which systematically varied the magnitude of
the crime and the motives for the act, he

found two major stages in the formation of -

moral judgment:

1. the morality of constraint lasting until
about seven or eight years and soon

followed by

2. the morality of cooperation until the

child is about nine or ten.

The Morality of Constraint

The morality of constraint occurs as a result
of the egocentric child’s. view of adults as
dominant and omnipotent, All rules are bélieved
to come from them. All rules therefore have
to be obeyed automatically and without ques-
tion. They are held to be absolute, sacred and

" immutable. Morality during this period is said to
exist solely in relation to rules and the moral
life of the child ymay be characterized by an
almost total submission to authority. Obedience
is exacted by the adult’s reply, “Because I say

: so, * and no questions asked.

The child’s ]udgments are therefore charac-
terized by moral realism which is “the tendency

_ not,

which the child has to regard duty and the

" value attaching to it as self-subsistent and inde-

pendent of the mind, as imposing itself regard-
less of the circumstances in which the individual

" may find himself” (Piaget, 1948, p. 106). He is

concerned with adult demands as expressed in

rules and so he focuses his attention on the
visible results of an action. He is unconcerned
with intentions or motives. On the cognitive

- level, this is the period of pre-operational intelli-

gence with its perceptual emphasis. The child
is capable of comprehending only the observable.
Consequences are' perceptible; intentions . are

At this staga, juétice is thought to be imma-

nent, automatically emanating from the object
“in the situation. A belief in immanent justice is
2 _the belief in the automatic connection between
~‘a wrongdoing and the physical event following

the incident which serves as punishment for the
wrongdoing. According to Piaget, belief in
immanent justice decreases with increase in
chronological age.

- -Any punishment administered dunng this
period is regarded as an act of expiation. The

- wrongdoer. must be made to realize the ser-

iousness of his misdeed. The more severe the
punishment is, therefore, the -better or fairer it

“is. Punishment is arbitrary since there need be

no relation between the misdeed and the nature
of the punishment.

The Morality of Cooperation

. Piaget calls the more mature kind of morality

the morality of cooperation. During this period,
moral judgment becomes autonomous and is
regulated by values originating within the child.

_ The prev:ous unilateral relationship with adults

gives way to .new relationships with a- ‘peer
society wherein conduct is regulated by rules
based upon mutual respect and cooperatxon

‘He comes to realize that rules are no'longer

unchangeable absolutes but that they can be
altered and must be subordinated to human
needs. There is a new emphasis on human
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relationships which produces a sense of group
solidarity, Rules are now to be obeyed, not
because adults say they must be, but because
rules are representative of the social will whose
function is to safeguard society. From exper-
ience, he learns that misdeeds are- not always
punished and that adult justice is far from
flawless. On the cognitive level, the child has
passed from pre-operational to operational
thinking. He can now utilize operations which

are internalized mental activities capable of '

reversibility. He becomes capable of internaliz-
ing rules and reversing their application, and
begins to take other viewpoints into considera-
tion. Experience, combined with his intellectual
development, results in a decrease in belief in
immanent justice.

Instead of advocating retributive justice,
he believes that punishment should follow the
principle of reciprocity. It should put things
right, restore the status quo ante. He sees that
inflicting pain in retribution is not always
necessary. It is enough that the offender reali-
zes that he has broken trust and isolated him-
self from the group.

Now he comes to evaluate behavior, not in
terms of its objective consequences, hut in
terms of the intentions and motives of the
actor. This i$ the development of the concept
of subjective responsibility.

The last stage involves the emergence of
equity. The law is not seen to be the same for
all men. The personal circumstances of each
one are carefully considered so that punishment
is administered on a case-to-case basis. This is
the development of ‘‘equalitarianism in the
direction of relativity.”

According to Piaget, progression from the
morality of constraint to the morality of
cooperation is not dependent upon direct adult
tuition. Nor can it be explained simply as a
result of mere physical or intellectual growth.
It is rather a result of social processes, of the
child’s experiences and interactions with others
in his environment. More specifically, it is a
result of the child’s attempts to abstract some

sense and meaning from these experiences and
interactions, to reconcile conflicts and incon-
sistencies between adult preaching and his own
experiences and observations.

Implications

The tremendous implications that such a
theory of development raises regarding the
proper emphasis and manner of upbringing
for children is especially relevant today in view
of the importance given to proper education,
not only in the schools but also within the
family. It has repeatedly been stressed that a
nation’s strength is reflective of the strength
of character of the people. Therefore, a study
of morality may yield better understanding of it
and enable us to develop better individuals and
citizens.

A sense of morality is basic to every man.
Therefore a study of morality is a study of man
in his development, A study of morality is also
a study of a culture since morality changes and
in turn is changed by society and its culture,

The foreign literature abounds with studies
done in moral development while there is a
paucity of Philippine material regarding this
area of development. These studies have mere-
iy revealed the host of variables affecting
moral development, uncovering its rich com-
plexity.

REVIEW OF THE LITERATURE

Among the many variables found to affect
moral development are:

1. the presence of appropriate social models

2. socio-economic status which affects pa-
rental attitudes regarding discipline

. intelligence

. religious instruction
age

sex

. cultural and educational goals

o =N o U W
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Presence of appropnate soczal models .
o ‘l

v Bandura andt MacDonald (1963) tested the

: relatrve efﬁcacy of .social reinforcement and -

modeling procedure in modrfyrng the moral
judgmental responses whrch Praget considered
-agejspecrﬁc

One hundred srxty-ﬁve chrldren descnbed-

therr reactron)s to a wrde vanety of socral s1tua-
trons and were, then drvrded mto three groups
One  gToup observed adult models who expressed
moral Judgments contrar)g to the Children’ 5 or-

rentatlons These chrldren were then remforced '

wrth approval for adoptrng the models res-
ponses A second group observed the models
but were not remforced for adoptmg their
behavror Y thrrd group was not exposed to
the models' bist was remforced for moral Judg-
ments contrary to their previously - expressed
beliefs. After-the ‘treatriiénts, the- children were
tested for generahzatron effects.- It was found
that thé freatments: “produced substantial chan-
gés in’the: childrén’s moral judgment fesponses.
- Conditiofis utilizing modeling cues proved more
.effective’ than .operant conditioning techniques,

Children’s judgmental - responses are ,readily

modifiable..and;may .even . be .reversed 'by the °

provrsron of appropnate socral models.

. TR r 3 .
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'Soczo-economlc statis whzch dffects parental
attitudes regarding dtscrplme 2

respond in terms of the unmedrate _consequen-

“ces:of. the child’ssactions and to emphasize sur-

face appearances. Middle-class parents are more
hkely to respond in terms of their mterpreta-

“tion of the " ¢hild’s “intent in His actions. These .

reflect “differences:in parental values, Working-

class parents: value-qualities- that assure respect-

ability. Desirable behavior consists essentrally
of adhering to norms. Middle-¢lass parents are
more secure regarding their social status and
could therefore go beyond appearances. They
value the child’s development of internalized
standards of conduct stressmg self-control;

desirable
acting according to one’s -principles. The first

.

“*behavior consists “essentially - of
classes in her sample L
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focuses on the act itself, the;second on. the
intent . (Kohn, ‘19593,, iKohn ~l959b Kohn,
1963; Boehm and: Nass, 1962) .

> Differences* in- ‘parental . drscrplmary tech:
niques ‘also” contnbute 'to class drfferences in!
moral. Judgment LA N PRI BN R

Mrddle class and workmg_class parents do
not drscrphne therr chrldren in the same manner

' The "middle- class parent is “more’ lrkely 'to - be ‘

moderate if not 1enietit. He will overlook somé
offenses' which his’ workrng-class*“counterpatt
will typrcally pumsh If he does exert'drscrphne
he 'is more rnchned to"'feason 'olit with thé
child or even make "him *feel’ gurlty for ‘his

nnsdeed He is also more dpt to use wrthdrawal

‘of 16ve as'a method of ‘discipline . ‘His- émphasis

is on the early assumption: of ‘résponsibility
by the child.

' Probably reﬂectmg ‘their parents’‘child-rear-
ing « differences; iore children froff the middle-
class look beyond the mrsdeed Instead of pre-

'scnbmg punrshment the- middle-class child’is

prone to suggest that the’ envrronment be
changed He reahzes that environmental featurés
may - have produced the immoral deed: If the

middle-class child does advocaté someé: form of -
-punishment, he is: less likely to call for personal
.punishment :of <the - naughty:: child. ; Children
from the lower socio-cconomic level tend to

hold the-individual child responsible-for any

violation. of the rules .of: ‘conduct-and thought -

in terms of punishment, for the offendmg child
(Dolger and Gmandes 1946 Davrs and Havig-
hurst, 1946; Hoffman 1960 Hoffman 1963a
Hoffman 1963b Hoffman and Salzstern 1967)

. ‘e R .'J‘\r“'tt ot .,3:‘." +
Intelltgence i o o .
N t Tt ey . v H PR

There is a lack of unanimity"as to whether

4dntelligence- affects moral -judgment.... Durkin

(1959) finds little relation between.intelligence

.and the justice.-concept. Johnson (1962) finds
some evidence, favoring intelligence as do White-

head and Kosier-(1964). Boehm (1962a) reports
that matu,nty of judgment occurs earlier among
academically;  gifted children of -.the upper-
middle class-than among children in the other

o

]
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Religious Instruction

Boehm (1962b) tested for influences that
religious training might have on conscience de-'
velopment. She found that Catholic parochial
school children, regardless of social class or
intelligence level, scored higher at an earlier
age than public school children, at least in re-
cognizing the distinction between motivation
and the results of an action. This, she explained,
- was because of the emphasis by Catholic schools
on' the distinction between accident, misdeed,
. and sin.. . '

To -investigate. further whether children of
other religious schools also learn to distinguish
right from wrong at an earlier age because
of daily emphasis on ethical principles, Boehm
(1963a) elaborated on her previous study.

She studied academically gifted upper-
middle class children from a Jewish parochial
school. This study showed that these Jewish
children showed stronger empathy with an
injured peer and more independence from adult
authority. So Jewish children did not feel overly
concerned with misdeeds, focusing instead on
making up with the injured peer. This was
contrasted with the attitude of Catholic chil-
dren who were more concerned with sin and
guilt, so that they could only think in terms of
expiation, to the exclusion of the injured
person.

However, Armsby (1971) found no difference
between Catholic and parochial educated chil-
dren when the distinction between purposive-
ness and accident was made clear enough,
He opined that the more authoritarian approach
and emphasis on obedience of Catholic schools
only sensitized the children to make their
judgments in terms of whether they were obey-
ing their mothers or not.

Age

Piaget (1948) has proposed that a child’s
understanding of what is just changes with in-
creasing chronological age. For the younger
child, iustice is to be found in the authority

figure; for the older child, it is to be found
in reciprocity.

Durkin (1959a; 1959b) studied children’s
concepts of justice as compared with Pjagctian
data. She found that Piaget’s contention of a
relationship existing between ¢hroaological
age and justice concept is sybstantiated. How-
ever, data did not support his more specific
proposal - that acceptance of reciprotity ag a
justice principle increases with age. Betwecn
grades 2 and S, there is evidence of such a
trend, although eight graders, like second
graders, tended to seek justice in authority
figures.

lan and Tan (1969) studied Piaget’s pro-
posed two stages of morality with a group
of third and sixth graders from a Diliman and
a Maquiling school. They found that childrén,
regardless of age, seemed to consider intentions
more than the consequences in the attribution
of punishment and that females, as well a3
younger children from Diliman, were mare
punitive.

Armsby (1971) found that an age progression
existed in the internalization of inteniionality
although there is no clear age level which indi-
cates when the morality of constraint ceases
to operate and the child moves into the more
mature stage of the morality of cooperation.

Chandler, Greenspan and Barenboim (1973)
found that the actual onset of intsntional
judgments was considerably earlier than pre-
viously assumed and that previous results indi-
cating that young children were unresponsive
tothe issue of intentionality were methodologi-
cal artifacts of the verbal assessment prccedures
employed. These assessment strategics inad-
vertently highlighted the perceptual saliency
of the consequences and diluted the significance
of the intentions which prompted them. The
verbally presented materials employed by pre-
vious studies represented a medium i, which
consequences were made relatively more expli-
cit than intentions while the experimenters
felt that the medium they used (vidzotape)
balanced the relative salience of intentions and
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consequences so that- children were able. to
display competence in dealing with matters of -

intentionality.

Se,x AEY “ .

PN
v e .

Durkm (1960) mvestrgated sex drfferences in
children’s concepts. of justice. She.found that
there- was no significant. sex difference with
regard’ to moral ‘jugdment. - Two -of ‘the- five
storiés described behaviors: commonly regarded
as masculine (physical aggression) while another
depicteda feminine behavior (verbal aggressron)
Yet evén in these stories, no srgmﬁcant sex
differences in responses were found. It "was
therefore hypothesized that . boy-girl responses
were similar because the kind of moral training
given to children was not affected by the sex
of the child. It was further hypothesized that
previous..studies describing differences in the
actual behaviors' of boys and. girls noted the
end. result, not of -the differences in their
training, but rather of important differences in
the pressure exerted on boys and girls by
parents, teachers and peers to adhere to various
precepts. and values defined ‘in the. training
process. T

Porteus and ' Johnson '(196'5‘) ‘tested 235
ninth _graders using " an._ effectrve cognitive

measures of moral ]udgment They found that
girls showed greater moral maturity than did

.boys -on _both . the cogmtrve and- affective-

measures. - . .,

'l
M
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Cultural and educationdi goals o "

' Boehm (195 7 reports a drfference in culture
and educational goals affectrng the development
of moral Judgment at least insofar as American
children are concerned. Accordmg to her, Ame
rican chrldren appear to be mdependent of
then' elders atan earlier age than theu European
counterparts in thought and actron Not.only
do they depend less, on adult guidance and
Judgment but their conscrences seem to mature

‘earlier. This she attnbutes to a difference in

‘educatronal goals.. ..

§oe

’

Inner-directed socisties, as are common in

- Europe, inculcate, through education, the inter-

nalization of their goals and values in their
chrldren The child grows up to believe in and

respect the authonty of h1s elders and SUperiors.

_In other- dlrected soc1et1es as in’ America,

1oarents have abandoned all responsrbrlrty for

drrectmg the child and have abrogated this right
to their children’s peérs. The chrld is encouraged

to use critical thinking in the .hope' that  his
: yreasomng will become “interiorized” or “auto-

nomous : Seemmgly, an inner-directed child

‘must ' be’ older than the other-directed child

before he bases his moral judgments, not only
on the effects of the deed but also on the
feelings of the victimi and on the offender’s

/intentjons: It is" also possrble that' an inrer-

directed child’s’ conscience .remains egocentric
longer than the other-directed child’s conscience.
A culture .which values cooperation more -than

-dependence upon adults stresses skills necessary

for- group life,” hence, the earlier maturity of
socral consciences.  ° I

Thumng
Grinder- (1964) mvestrgated the relatron

between behavioral 'and cognitive dimensions
of conscience development, He found that

- children’s compliance’ with social standards in
-the face of temptation probably occurred more

as a function of social learning experiences than,

as'a result of changes in the cognitive structure.
v Maturatron of the “conéeptual schemata neces-

sary for mature ‘moral ]udgment * although

dependent upon “interaction with the social -
."envrronment does not guarantee s1gmﬁcant

alteration of habits prevrously estabhshed by

'remforcement contmgencres

Crowley (1968) believed that ob;ectrvrty

" inmoral judgment was the result of egocentrism_

(inability to. assume the other’s viewpoint),
syncretism (reacting to the whole rather than
analyzing the elements),- and centration (fo-

-cusing on some stnkmg but superﬁcral aspect of

a. phenomenon) Therefore if .one were to

present a child wrth a task which required
lum to, assume the role of the other, look at
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his motives and to decenter from the striking
but superficial aspects as well as to analyze a
story more closely, objectivity would decrease.
Accordingly, children were trained to focus

."on intent and encouraged to verbalize the prin-
ciple while being reinforced with tokens.

It was found that training was effective
since it dealt with a relatively specific response.
Any change resulting from training could then
be interpreted as a change in an isolated social
response rather than in a mental structure or
stage. However, verbalization of the principle
was not found to be effective since meaningful
verbalization by the subject depends on varia-

bles such as age and level of conceptual diffi-
culty. The subjects’ excellent performance on
the training task indicates that objectivity does
not mean .inability to grasp intention but
rather failure to focus on intention when a com-
peting cue is introduced. Centration does
appear to be a major factor in objective moral
judgment,

King (1971) suggests that children’s ability
to recognize intention be treated as a conceptual
skill distinct from other factors associated with
their moral and social judgments. Hefinds that
the ability to distinguish intent from accident
initially begins at the age of 45 and becomes
well developed by the age of 9 while the
ability to distinguish unconscious intention
in others’ behavior begins at 8—9. He further
suggests that it is possible to induce more
mature moral judgments in young children by
training them to discriminate between intention
and accident.

Tayag (1964) studied Filipino children’s
moral judgments regarding two of Piaget’s con-
cepts — punishments and responsibility — taking
age, sex, and level of parental education as her
independent variables. She found that sex and
age were significantly related to children’s
moral judgments. With regard to punishment,
she found that girls favored retributive types
while boys favored reciprocal types of punish-
Jment; that the older age group favored

reciprocal types; and that at all age levels, the
most common form of punishment advocated

was punishment by reciprocity while signifi-
cantly more children in the youngest group
favored retribution. In general, there was an
increase in the number of children who favored
recriprocal forms of punishment with an in-
crease in age.

From a review of the literature on the varia-
bles affecting moral development, the informa-
tion relevant to the present study are:

1. Socio-cconomic status affects moral deve-
lopment insofar as it shapes the values of pzrents
and identifies the cues they respond to in their
interactions with their children.

2. Findings are ambiguous as to whether
there are sex differences in moral develppment
although there is evidence that girls are more
punitive (more inclined towards rettibutive
forms of punishment) than boys.

3. Age is found to be significantly related
to moral development with younger ¢hildren
emphasizing objectivity and older children em-
phasizing subjectivity. Younger children also
tend towards retributive forms of punishment.
However, more recent studies have found that
intentionality occurs much earlier than pre-
viously thought and that children may be
trained to make more mature moral judgments
even at an early age.

STATEMENT OF THE PROBLEM

The present study was designed to investi-
gate three_ aspects of Piaget’s theory of moral
development in a Philippine setting — inten-
tionality, punishment and responsibility for
a culpable act.

Specifically, the study trics to answer the
following questions:

1. Is age a significant factor in the moral
judgment of Filipino children? What arc the
differences, if any, in the moral judgments of
Filipino children of different ages?
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R Is® ‘Sex"a srgmﬁcant factor i thig? ‘moral
_]udgment“of Frhpm’o’i:hrldren" wna‘f are‘ the

3t St 7
drfferences, if any, 'in, the moral Judgmenth of
v H AR A Y]
Frhpmo males and females T

3. Is socro-econormc status a wsignificant)

factor in the moral judgment of Filipino chil--

dren? -What, are, .the differences,.if, any, in the
moral ]udgments of Frlrpmo chrldren fm thev

various socro-economrc levels" G e eenles pe

.
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DEFIN ITION OF,,TERMS

_“r e -t v 1 i .

.1. MORAL JUDGMENT --is not,concerned
w1th whether sthe chrld S, behavror s, moral; or;
not . but A how,.he Judges or. thmks .about
moral matters such as breakmg rules or com-
mitting rmsdeeds Moral Judgments refer to the
way in whrch the chrld decrdes such 1ssues

2 INTENTIONALITY anaspect of moral
development wherem unmatunty is determmed
by - the. chrld s emphasrs on: the,,obJectlve -con;,
sequences of an act as. the basis for. Judgment,
while matunty is mdrcated bya cons1deratron

HE S NS T DL D 1
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of such 1ntang1bles as motrves and mtentlons. i

" 3 PUNISHMENT:. == On. the: bas1s ofe:his
empirical:- data, : P1aget. :classrﬁed! punlshme_ntl
into two types — retributive and reciprocal: 6%

The word “retributive”. implies reprisal or
retaliation. This type of punishment is most
prevalent \aniong tyouriger’ children: :Responses
are classified as retributive when: -

a) the punishment..is -inflicted; mainly ;in
order to cause, suffen‘ng'andpain MR LRI 300

»b) pumshment is -given' “inf® & vmdrctrve or

sprteful ma_nner‘ beow L ratendy R S
) *'15 sidirast o
) pumshment is not necessanly related to

the-offerise in Conitent and Hatire.«~ 3* - 357

L l’t:\’"o W el

Reciprocal forms of pumshment are mtended
to set things right and are most prevalent’
among older. children. iResponses are; classified
as reciprocal”‘hen:' cnboss

PRTNI S ST ?)i‘""“l‘

a) the inisdeed and the pumshment_are rela-w
ted in content and nature; "’ ! R T

LBy they are armed at' makmg the' child réalize
how he has broken the ‘bohd of tnurtual tust and
cooperatron 2 vJ-» RS PR RN AR A

- i
2 i . >
Ly Ry R \,\ 2yt

oMore, specrﬁcally, they rnyolve :

IR IR MO

a) expulsion from the social group, '

e
v

B pumshments"’that appeal only to" the

3
nnmedrate and" matenal*consequenees of the
~‘tnr Lavo fpn L,
szl . A T e

iad e Yo ey

s C) depnvatxonﬂof ‘thie - thmg mrsused RIEHE

3 . . ey e , .
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©.d). srmple=rec:proc1ty or recrprocrty proper.—, .
domg to, the, -child  exactly: what’ hé. has done

hlmself and :no .more (concept of an-eye-ror-\
an- ey

‘e -4

:n r,nm It \' j'l f.‘-.:,-,}' (P ’,‘-.-,

Car b
e) purely restltutrve pumshrnents o_r puttmg
nght the matenal damage, S 3

St ST
f) censure, only, w1thout’pumshment. Bt
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4, RESPONSIBILITY FOR A CUIJPKB‘IEE‘

" ACT ¢ as aspect 6 moral‘judgment wherein
+ ‘the: child"decides who should: be“pumshed for'

a culpable -dct “Coimirhitted- whrlexm the presence
of+a group'— should: only the- offendei (in-"
dividual: résponsibility)--6; -should’ thé! “Whole:
group be held” résponsible” (collectrve respon-‘t
sibility) .~ ¢in <two types of 'situation: the’

~ group -willingly: ‘shields 'the ‘offender and ‘the’

group i ignorant of the.offender’s: rdentrty ’

ERTURVINE ) SRR A T PSS "' ‘L st LT
rEauanh HYPOTHESES g v
RGN O AT I R R Sme e sl

The fo]lowmg are hypothesrzed Tt
S avhar < 1 cud PRI BRI

1. There . will be significant differences among .
‘.,the chlldrena,m the three“age levels withs

regard to . e LRI R
e A Intentlonahty N »: )‘.l'?:l»’ i o i

]

4

- Younger childfefi will. emphasizé objective
consequences; whilerfolder: chrldren w1]l empha-"

size' the actor's mtentrons< R IS FRERLAR
v R A TS PR A (A .'.:

- B. Pumshment s :,:‘;:_'-_,, S S LA AT

l‘u x\ .t

‘v!.',*,\“'

Younger chrldren wxll favor expratory types,.
of” pumshment whxle older children will favor

A
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reciprocal types of punishment. Age Sex SES
C. Responsibility for a culpable act 6= 712 Males — 108 High ~ 72
Younger children will favor individual res- 9-10-72  Females — 108 Middle— 72
ponsibility for Broken Window B and Party 12-13-72 Low — 72
Story while older children will favor collective
responsibility for Broken Window B and indi- Materials

vidual responsibility for Party Story.

2. Since the literature is ambiguous with res-
pect to sex differences, the tentative hypo-
thesis that there will be no sex differences
with regard to

A. Intentionality
B. Punishment
C. Responsibility for a culpable act

is advanced.

3. There will be significant differences among
children in the various socio-¢conomic levels
with regard to

A. Intentionality

Children in the lower socio-economic level
will emphasize objective consequences while
children from the higher socio-economic level
will emphasize subjective responsibility.

B. Punishment

Children from the lower socio-economic
level will favor expiatory types of punishment
while children from the higher socio-economic

Jevels will favor reciprocal types of punishment.
C. Responsibility for a culpable act

Children in the lower socio-economic level
will favor individual responsibility while chil-
dren in the higher socio-economic levels will
favor collective responsibility for a culpable
act,

METHODOLOGY
Subjects

216 schoolchildren from the Greater Manila
area served as Ss for this study. They were even-
ly divided as to age (3 levels — 6-7, 9-10,
12—13). sex (males and females), and socio-
economic level (3 levels — high, middle, and
low). The distribution of Ss according to these
three variables are as follows:

Seven stories were presented to the children
(See Appendix). They were short, simple and
generally patterned after the stories of Piaget
(1948) and Johnson (1963) with some modifi-
cations. They were pretested for translation
equivalence and comprehensibility and were
in two versions (English and Filipino). The
stories presented to male subjects had male
characters while those presented to female
subjects had female characters in order to
facilitate identification. Otherwise, the¢ stories
were similar in every respect.

Piaget’s operational measure of int¢ntional-
ity utilized a pair of stories with an abjective
alternative (a child’s accidental action causes
considerable damage) and a subjective alterna-
tive (a child’s intentionally malicious act is
accompanied by minor damage). Thes¢ stories
are complex since two dimensions atre com-
bined — intentionality or lack of it — and two
types of consequences — large and smazll. In-
stead, stories were constructed for this study
wherein consequences were equated so that
the only important difference was the contrast
between an intentional and an accidental act.

Equivalence of the two versions was deter-
mined by presenting them to 20 bilingual col-
lege students. They were asked to rate the
degree to which the two versions were similar
on a scale with values ranging from 1 to §
with 1 being totally similar znd 5 being
totally dissimilar. They were also asked to indi-
cate which translated portions ware doubtful.
It was explained that similarity in content
and thought was desired rather than complete
fidelity to sentence structure.

An example of these stories would be Lost
Stories A & B (Intentionality, English vers-
ion, male),
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1. Lost'Story A

‘Mario ' and his farmly had just ‘transferred
to Quezon City so that he didn’t know his
neighborhood very well. One day, ‘a man
stopped to ask him where Mayon. St. was.
Mario did not know where Mayon St. was “but

" he wanted to help the man. So he pomted just .

anywhere and said’ “There.’ - Thé man’ kept
walkmg and walkmg untrl he got lost

2. Lost StOryB fa e

Once there was a boy named Freddte He
was a smart boy, and knew his nerghborhood

very well. One day,.a. man stopped to askhrm ‘

where Mahmhrn St..was. Freddie- knew where
- Mahinhin St. was but he’ wanted to play a

joke on the. man. So he pomted to.some other -

place and said, ‘ There.” The man kept walkrng
_and walkrng untrl he got lost

oo v-,'

- 1. What; happened in the storres‘?

2: Wefe' the two boys naughty, wis only
, one boy naughty or was no one naughty"

3. Why"

N e
T )

" There were two stories for ‘Area I (Intention-
ality), three stones for Area II (Pumshment) and
two stories “for Area III (Responsrbrlrty for a
culpable act) .

The’ questrons for Area 1 were constructedto
see if the child would place more emphasis on
the concreté result (Lost Story: A) or the actor s

-mtent (Lost Story B). =+

* The questions for Area II were constructed
to see if the child would suggest punishment and
if so,-what kind of pumshment in the followmg
crrcumstances Pav e het

1. breakage purely accrdental (Broken Wrn-
dow A)

~ 2. breakage - due to carelessness (Waterglass
Story) o

3. breakage intentional (Toys Story)

" The 'questions for Area'IIl were to'see if the
child would suggest group pumshment or indi-

vrdual culpabrhty inthe’ followrng circumstances:

‘ 1 the oneat fault does not want’ to tell and

“the group wishes" to shreld hrm(Broken ‘

A Wmdow B) .
. 2 only the offender knows he did wrong ‘and
" keeps qmet (Party Story) '
Procedure Co S I

Erght college students were asked to classrfy
23 schools according to the socio-economic,sta-
tus usually associated with their students Those
schools which were unammously agreed upon as
belonging to a particular category were then used
as sample areas. This was done 'in the absence of
an SES indicator and in order to-control for re-

ligious mstructron These schools were. Ateneo,

Assumption Convent, Malate Catholrc School,

.and Ermita Catholic School.

The children in the age levels:used were usual-
ly in Grade I (ages 6—7), Grades 3—4,(9—10) and
Grades 5—6 (12-13). They were chosen [at ran-
dom from lists of students enrolled in a grade.

', The Ss were tested mdrvrdually in a vacant room,

asked some questions about themselves and their
father’s occupation as an index of SES. Each S

‘was also -asked-if he/she - préferred the session

‘conducted in English or Filipino. Once a choice
was made, the session was begun, the instruc-

‘tions read out and questions regarding these ins:

tructions, if any, were answered. The stories were
then read out loud, slowly and clearly, one ata

"time, to the subject and his answers to the ques-

tions'at-the end of each story written down ver-
batim. The same “order of stories was followed
all throughout for all the Ss. If the experimen-
ter felt that the subject did not answer the ques-
tion satisfactorily, or ifverbalization was diffi-

- cult for him/her, probing was done. Sometimes,

more than one answer was given. This was espe-
crally true for Area'II (Pumshment) when the Ss

were asked to prescribe pumshments In such

‘cases, the Ss'were asked which punishment they
_considered the more important or the likelier.
“All the interviews were done by the experimen-
‘ter in ordet to control for expenmenter effect,
" The subject’s reasons for their answers were al-
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ways asked for clarification and/or elaboration.

The length of each session varied, depending
upon the age level of the subject. Older Ss
usually requested for repetitions of the stories
and gave short, direct answers. Thus, the sessions
were relatively brief and easy to record. Younger
Ss had shorter attention spans, required several
repetitions, took their time in answering and
often meandered in their replies. These sessions,
although highly fascinating and revealing of child
logic and full of interesting information, were
long and exhausting.

The responses were then categorized by the
experimenter and a graduate psychology stu-
-dent who was relatively well-versed with Piaget’s
theory. They scored the protocols separately at
first, after which the two judges came together
to compare their ratings and to discuss those
they disagreed upon. At all times, agreement was
aspired for.

Scoring Method

In Area I, responses were categorized accor-
.ding to whether the child emphasized the ob-
jective consequences of the act or the actor’s in-
tent, He was presented two stories which were
similar in every respect except in terms of the
actor’s motives. He had to compare the inten-
tions of the principal characters and decide who

had committed the more serious misdeed and
why. Only one score was recorded — whether

the subject chose consequences or motives as his
basis for judgment.

There were three storiesin Area II (Punish-
ment), each involving breakage under conditions
of varying degrees of magnitude — accidentally,
carelessly, intentionally. Two scores were de-
rived per story. The first score indicated the sub-
ject’s judgment as to whether the principal cha-
racter deserved punishment, The second score
indicated the type of punishment he prescribed.
The frequencies with which the subjects deci-
ded that punishment was necessary were

taken. In addition, the answers of those subjects

who had opted for punishment were taken into
consideration. Their answers were categorized

as either retributive or reciprocal and the speci-
fic types of punishment within each category
were listed and tabulated.

These categories were those rade by Piaget
and were used mainly as guidelines for the data
gathered in this study. The experimenter also
wanted to see if any new categories would be
suggested by the subjects.

In Area III, (Responsibility for a culpable
act), the subject was presented two stories. For
each story, he had to decide whether punish-
ment was necessary and if it was, decide who
should be punished. Again, the Ss’ responses
were tabulated into yes/no categories pér story.
Also considered were the responses of those who
had judged that punishment was necessary. Their
responses were categorized as favoring either
collective or individual punishment in the two
situations given.

RESULTS

Intentionality

The questionsin Area I were designed to find
out if the child would place more emphasis on
the objective consequences of an act ot on the
imperceptible motive for the act.

TABLE 1

Frequencies and Percentages of Ss Choosing
Consequences or Motives According to
Socio-Economic Status

SES Consequences Motives

Low 8 (11.11%) 64 (88.89%)
Middle 8 (11.11%) 64 (88.89%)
High 15 (20.83%) 57 (79.11%)

Lost Stories A and B required that the child
judge two children who gave a man the wrong
street direction. Both actions resulted in the
same consequence (the man got lost) although
the children differed in their motivations. Table
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1 indicates that chrldren consrstently chose to.

place the greater‘»emphasrs on,motives, rathier,

than on consequences. ( Chrldren from the lower

and middle socio-economic. levels chose to consi- -

der” motrves by d larger percentage (88 89%)
than ‘children’ 'from ‘the’ upper level (79 17%)

" These® results are’ contrary ‘to Hypothesrs 3A
whicli states that: ¢hildren in the lowersoéio- -
- economic level will emphiasize objective cofi--
sequences while children in the higher -socio-.

eéotiomic: level “will emphasize subjectrve’ res-

ponsrbrhty Childrén"across’all threeilevels con- o
sistéritly chosev to cons1der motives over obJec- :

tive' consequences as therr basrs for ]udgment

[IPIA i e - | \

SICORE VR R TP A T S

O e by el e e . . R

o s 'TABLE 3241 e, e VIR

. .- cre,
R ARMPR B Y4

Frequeneres and. Percentages of Ss Choosmg }

Consequences or ‘Motives Accordmg to Age,

Age Consequences Motives
6-17 3(4.17%) - 69(95.83%). -
9-10 8 (11.11%) . 64 (88.89%)
12135 220, (2'7 78%),» e i 52(72:22%)

Sk % ORI L T I MO

U AR LA SR I

Table 2 mdrcates ‘that” chrldren acrossall
three age levels consrstently chose to consrder
motives rather than conséquences as their basis
for, ]udgment ‘Chjldren from the youngest age
level chose .to :consider’ motrvess ‘to: ‘agreater
degree. than chrldren 'from*the two older levels

(67— 95.83% as compared to.9-10'— 88:89% . -
and 12:13.— 72.22%). This'is: contrary to Hypo-" ..
thesis IA which states that younger chrldren will -

emphasrge ob]ectrve consequences ‘while older
children wrll emphasrze the acCtor’s mtentlons

e TR M m'

Accordmg to Praget“ (1948) moral redli$m;

that is, emphasis on objective consequences is
to..be found only among -the. very: young With
1ncrea§1ng maturrty, thrs is gradua]ly replaced
by:,a, correspondmg mcrease in emphas1s upon
motrves andmtentrons However, Table 2. indiy;
cates that there appears tobea trend towards

.ul—«l'

N L I
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the reverse at least ingofar:as, the present sample-
is: concemed Wrth an incfease in age, there : ap- '
pears +to ‘be.a correspondmg 1ncrease in'empha-
"sis in .the consequences-: ‘of an act;so that. moral
réalisin- ‘would ' seein to. be:found; followmg ‘the

* trend 1n Table 2; in‘early’ adolescence' N s

; ar 5 l ":(‘.{ LRI ‘/' .

G ~,vttu.~'-.w e g
e et Toud, o,
3 TABLE 3 .

[T N UERTIVORY [ T L A R A
. . v EE T
R A A ST T N PR A

Frequencres and Percentages of+Ss Choosmg'
Consequences or Motrves Accordmg to.-Sex -

- f ‘s
Sl iyt poanrhet

Sex Consequences ;" Motrves L
L:' R P e KA KL J; ¥ ‘-;- SR
. Male - ,44 (12 96%) . 94 (87 04%)
Female wy 17 (150 74%) 91 (84 26%)
. 5 AR TR/ E RV ‘-“t H LRV
Table 3 mdrca s,that both males and females g

-chose to consrder motives as'théir basrs for ]udg-
-ment; . This is in agreement with Hypothesm 2A
which ‘states that there are no .sex drfferences
- .with regard to mtentronahty Tt

"""“1~ ‘4".-- IRE RIS 1B , b TOAI P o

" Table";4 1ndrcates ‘that -there,afeino: srgmﬁ-. ;
cant 'differences . betwéen: any: two:icategories
on thi socio- economic level! regardrng theschild’s -

emphasrs on the basrs for hrs moral ]udgment

Usmg the test of srgnrﬁcance of the drfference

between two proportrons asa statistical tool the

data 1nd1cate that there are no drfferences among

the responses of Ss in thie ‘threé somo-economrc

leyels.’ They 4ll chose to consider consequences
' or motrves in alimost the same number '

It‘ was also found that there were' ‘significant
drfferences m the responses of childién across'

the three age levels Srgnrﬁcantly, less chrldren'
’the 9-10 year-old level ‘chose“to consrder

: motrves ds compared-to 6—7 year-olds (t= 23,

p<.05) :and: significantly- less 12— l3_year-olds

".chose to consider motives when compared.with

.the 67, year “olds- (t=3.88, p<0 01) and the.
- 9~10year: -olds (t=2.53 p<05) .

5 L i

cLovenit

There 'were no' srgmﬁcant drfferences bet-'
ween males and females in therr chorce of basrs
for ]udgment

e Ty o b
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TABLE 4

Significance of Differences in Frequencies of
Intentionality Responses According to
AGE, SEX and Socio-Economic Status

SES Frequencies t scores
Low &, Middle 64 vs. 64 0.00
Low vs, High 64 vs, 57 1.61
Middle vs. High_ 64 vs, 57 1.61
AGE

6-7 vs. 9-10 69 vs. 64 25"

6-7 vs. 12-13 69 vs, 52 3.88%%
9-10 vs, 12-13 64 vs. 52 2,53
SEX

Male vs. Female 94 vs. 91 069

#gignificant at .05
#ugionificant at .001

In summary, the following results for Area I
(Intentionality) were obtained:

1. Children across all three socio-economic
levels chose to consider motives rather than con-
sequences as their basis for judgment.

2. Children across all three age levels chose
to consider motives rather than consequences as
their basis for judgment.

3. There were no sex differences with regard
to Intentionality. This supports Hypothesis 2A.
Both sexes chose to consider motives rather than
consequences as their basis for judgment.

4. There were no significant differences bet-
ween any two socio-economic levels with regard
to the number of choices of consequences or
motives,

5. There were significant differences betwecn
any two age levels with regard to the chcicas ¢f
consequences vs. motives. Significanily now
6-7 year olds chose motives as opposec td the
9..J0 and the 12-13 year old while more
9.10 ycar-olds chose motives as comparad with
the 12-13 year olds.

6. There is no significant differencc in the
proportion of males and females who cacse (o
consider consequences as opposed to motives.
This supports Hypothesis 2A.

Punishment

The questions in Area II were desigacd o sce
if the child would suggest punishment undzr the
following circumstances:

1. breakage purely accidental (Brclen Win-
dow A)

2. breakage due to carelessness (VWaterglass
Story)

3. breakage intentional (Toys Story)

Table S indicates that there arc sisnificent
differences of opinion as to whether puaishment
is necessary in Broken Window A (accident)
between the children in the lower and -niddl¢
socio-economic levels (t = 3.59, p< 001) and
between the children in the middle and uppe:
levels (t = 2.00, p< .05). However, the differciac
between the lower and upper levels (t == 1.62)
was not significant. More children in the lower
socio-economic level felt that the principal ¢ha-
racter should be punished as compared with
children in the middle level while more ciildren
from the upper level felt that the princival chz-
iacter should be punished as compered with
children from the middle socio-cconomiclevel,
In the Waterglass Story (carelessness), there was
a significant difference of opinion oaly betwaan
the lower and middle levels {t =3.{7.n<.C7].
More children from the lower level %\t that the
principal character should be punished as corn-
pared with children from the middle level. Biff%.-
rences between the lower ang upper .evels .ad
the middle and upper levels were not sigaificant,
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TABLE 5

' Srgmﬁcance of the Drfferences Regardmg

Status Across Various Storres oL

SES.  Accident Carelessness Intent
L&M (55vs. 34) (68vs.55) . - . (72vs.!70)
3.59%+s 3.07** 130
L&H (55vs.46) (68vs.61) " (72vs.49)
1.62 1.90 .7
M&H (34vs.46)  (55va.61) ~ (70vs.59)

2.00% ° o914 96

ssignificant at .05
s*significant at .01
***significant at .001

There were no significant differences in the
Toys Story (intentional) regarding the principal
character’s culpabrhty between any two levels
. on the socio-6conomic level There was unani-

mity' of opinion among the chlldren in all three ,
levels regardmg the necessrty of pumshmg the

prmcrpal character .

A chi- -square test was done in order to see 1f
there were significant differences of opinion as
to the culpabrhty of the principal characters in
each. story. Children in the lower (X =35. 56,
< .01)and the upper (X2= 5.56,p< .05) levels

were ‘quite deﬁmtely in favor of punishment -

while ‘children“in the mrddle level were almost

.evenly split as to whether pumshment wasne-
cessary in the Broken Window A Story (acci-

dent). Chrldrenm all three levels agreed quite
definitely’ that punishment was necessary in the
Waterglass . Story (carelessness) (Low X2
=172.00, p<..001; Middle: X2 = 64.22, p< 001
and ‘High: X2 = 60.50, p<.001) with more
children in the lower level favoring pumshment
The degree of agreement regarding the culpabi-

TABLE 6

Drfferences Within Each Socio -Economic Level
Regardmg Punishment Across Various
Culpability Levels, Expressed as X* Values -

SES Accident Carelessness Intent

Low 10.03**  56.89%%*  72,00%**-
Middle 22 20,06%** . 64.22%%+
High 5.56%  34,72%%%  6050%%+
*significant at .05

**gignificant at .01

**significant at .001

lity of the princi pal character in the Toys Story
(intentional) was almost unanimous for the chil-
dren in all three socio-economic levels.

TABLE 7

Sigrriﬁcance of the Difference Regarding

* Culpability Between Age Levels Across Stories

AGE Accrdent, :‘.‘Carelle;_s‘s‘ness .;' Intent

ERIN

67.v5,9:10 (61 vs.41)

(67vs.5T)7 * (T2vs.71)
366% 25 T1ast
) 6-7vs.1213 (61vs. 33 (67vs.60)v (72 vs. 68)
D453 185 2000
9-10v.12-13(41v8,33) | (57v.60) . . (71va68)

134 65

" wsignificant at .05 .
**significant at .001
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Table 7 indicates wnat there are significant
differences in opinion regarding the culpability
of the principal character in Broken Window A
(accident) between the 6-7 and the 9-10 year-
olds (t = 3.66, p £ .01) and between the 6-7 and
the 12-13 vear olds (t =4.52, p{ .01). Signifi-
cantly more of the younger children demanded
punishment for the principal character as com-
pared with the older children. There was a signi-
ficant difference of opinion only between the
6-7 and the 9-10 year olds in the Waterglass
Story (carelessness). Again, significantly more
of the youngest children demanded punishment
for the principal character as compared with the
older children while a difference of opinion re-
garding the culpability of the principal charac-
ter in the Toys Story (intentional) existed only
between the 6-7 and the 12-13 year olds
(t =2.00, p-<.05). All the children in the young-
est age level demanded punishment as com-
pared with children in other levels.

TABLE 8

Significance of Differences Regarding
Culpability Within Each Age Level
Across Stories

AGE Accident Carelessness  Intent

6-7 (61vs.11) (67 vs. ) (72 vs. 0)
34.72¢ 47.84% 72.00*
9-10 (41vs.31) (57 vs. 15) (71vs. 1)
1.38 24,50* 64.22*
1213 (33vs,39) (60 vs, 12) (68 vs. 4)
S0 32.00 56.88*

*significant at .001

Table 8 indicates that a difference of opinion

among the 6-7 year-olds regarding the culpability
of the principal character in the Broken Window
A (accident) Story was significant at the .001
level (t = 34.72). While the 9-10 year olds end
the 12-13 year-olds were almost evenly divided
in their judgments regarding the culpability of
the principal character, There would seem to be
a greater reluctance to prescribe punishment
with an increase in age — at least with regard
to this story — possibly indicatirg a greater
awareness of the accidental nature of the offense.
Differences of opinion regarding tke principal
character in the Waterglass Story (carelessness)
and the Toys Story (intentional) were all highly
significant at the .001 level. Children in all thrce
age levels were of the same mind as to the culpa-
bility and consequent need for punishment of
the two principal characters.

A difference of opinion between males and
females regarding the culpability of a principal
character was apparent only in the Waterglass
Story (carelessness) with more females advo-
cating punishment. The judgments of both
sexes were practically similar with regard to the
culpability of the principal characters in the
other stories.

A chi-square test was donme to see if there
were significant differences of opinion within
each category regarding the culpability of the
principal character in each story. Table 9 indi-
cates that the differences in each category were
all highly significant, thus indicating a unifor-
mity of agreement among the males andamong
the females regarding the culpability and subse-
quent need for punishment of the principal cha-
racters in all three stories.

The questions in Area II were further de-
signed to elicit punishments which the child
would prescribe if any should be deezned neces-
sary. Piaget had classified punishments as cither
retributive or reciprocal. The former sre com-
monly to be found among young children while
the latter are supposedly found among the more
mature,
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" TABLE9 O

Drfferences Withm Each Sex Categor'ystmg

Xz Regardmg the. Culpability of an' Act: per
Story (Should Pumsh V8. Should Not: Punish)

R TA'B'Lil:fo'

Types of Punishment Prescnbed Across Al

Three Stones Accordmg to Socio- Economrc
T Status T 0 Tt

© SES

Retributive

e

P N

Low.

.

‘

Middle

. High"

1 spankmg = 125
2 kneel ~1
3. no eatmg -1

. 4 clean house,-— 1

¢

~

1, spanking — 81°

2, squat — 2.
3,tiechildup - 2.

2" 2, stand in corner

L6 n‘-:-,'.

" _ 3, break.glass ~'1

4. kneel — 1

e

) oA
e g

1:"spanking 38"

- e

IR ‘..',";," .
* - Reciprocal
LR ’-:33 S .

o

1. scold 34

3 1solatron -13

4. deprivation — 9~

I7so0ld’ =25
2. isolation — 20-. o
3. replace object - 18

T 4 depnvatlon— 11 e

. T
- IR I

1. scold .— <‘9 S

<,

X ‘replace object 26

3. isolation — 2,5 s,
4, deprivation — 15+ "

s

\t2 replace objeot -13

et

T e T e -5 P B
. *SEX:. . Accident: -Carelessness . ~Intent. -
Male © '(67Vs.41) @127 ¢ 06V, ) "
vt 626 T 27008k T 100;16%% .
Female (68 Vs 40) (103 vs. 5y V(106 Vs, 2) '
L : 725u j,.ss 92" st 100 16%*
i #gignificantat 05 . . G
**gignificant at ,001 . N
. R T SR T

+ .+ The- data: in.Tables+10, 11:-and 12 include

N

only the responsés of the children who judgéd

" punishment; to -be: necessary. These children

-were further asked to_prescribed punishments

. they thought appropriate. Their responses were
"I classrﬁed according to retrlbutlve and recxprocal
. categones of Praget

It may be seen from Table 10 that there isa
decrease in physrcal forms of. pumshment and a

corresponding. increase in- psychological forms

- prescribed across socio-economic levels. Retribu- -

. tive forms .of- punishment are prevalentm the-
- ;-lower. level (128 retributive .vs, .69 recrprocal),
.- both forms.are found in almost equal number in
.- the middle level. (85 retributive-vs, 74 reciprocal)

. ~while re01procal forms are prevalent among ¢ chil-
.~dren..of the. upper level (125 recrprocal vs. 46
retnbutlve) SV

N
=t

Spankmg (palum) is the most common form

. of pumshment among those classified as rétribu-

tive. There is a progressive decrease in' the num-

ber of _chr_ldren who prescribe this form from the
lower level (125) to the upper level (38). On the
other hand, scoldmg (pagalitan, pagsabihan, si- =
gawan) is- the ‘most common form of punish-

- ment classrﬁed as recrprocal ‘There is anin-

"rease in “the' number of t1mes it was prescribed

. from 34 mstances m the lower level to 59 in the -

upper level.

Perhaps even more ﬂlustratrve is the idea of

replacing the" damaged object — sunple recrpro

city.. This form was cited 13 times in the lower

+level; 18 in the middle and 26 times in the upper

level. .This set of data is in agreement with

: Hypothesrs 3B

Table 11 mdlcates that theré is also a

7 progressive decrease in the number of physical

‘forms. of punishment and a corresponding in-

crease in the number of psychologrcal forms
prescribed across age levels. Again, spanking is
the most common form of punishment pre-
scribed for a wrongdoing and its-incidence de-
creases from 135 instances in the youngest age
group to 37 instances in the oldest group. Scold-

~ ing is the most: common form of punishment in
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TABLE 11

Types of Punishment Prescribed Across All
Three Stories According to Age Level

AGE Retributive Reciprocal
1. spanking — 13§ 1. scold - 33
2. kneel - 2 2, replace object — 9

6-17 3. tie child - 2 3, isolation — 9
4, break glassalso ~ 1 4. deprivation — 3
§. stand in corner ~ 1

1. scold - 42

2. replace object — 18
3. isolation — 18

4, deprivation — 14

1. spanking — 75
9-10 2. no eating — 2

1. spanking ~ 37
2. squat - 2
12-13 3, clean house ~ 1

1, scold - 46

2. isolation — 32

3. replace object — 30
4, deprivation — 18

the reciprocal category, increasing from 33 to

46 with an increase in age. The data are in agree-
ment with Hypothesis IB.

Table 12 indicates that there is a noticeable
difference between the number of proposed re-
ciprocal and retributive types of punishment
only among the female subjects — with more
reciprocal forms proposed (132 vs. 149). The
male Ss had an almost equal number of pro-
posed retributive and reciprocal punishments
(127 to 124). However, if the total number of
proposed punishments were to be considered,
then the female Ss would have advocated some
form of punishment more than did the male Ss.
The total number of proposed punishments
from the females was 311 as compared with 252
from the males, The data are contrary to Hypo-
thesis 2B.

In summary, the following results were ob-

TABLE 12

Types of Punishment Prescribed Across All
Three Stories According to Sex

SEX  Retributive Reciprocal

1, spanking — 124 1. scold — 62

2. break window — 1 2, replace object — 34

Male 3. no eating — 1 3, deprivation ~ 18
4, clean house — 1 4. isolation — 10

1. spanking — 121 1, scold — 61

2. stand in corner —~ 6 2, isolation — 43
Female 3. kneel ~ 2 3, replace object — 25

4, tie child up - 2 4, deprivation ~ 20

5.squat —- 1

tained for Area II (Punishment)

1. Children in the lower socio-economic level
favor punishment significantly more often than
do the children in the other two levels for all
three stories.

2. There is a progressive decrease in the num-
ber of children who advocate punishment in all
three stories with an increase in age.

3. There is no difference between males and
females regarding the number of instances
punishment was prescribed for the stories except
in the Waterglass Story (carelessness) when more
females advocated punishment,

4, There is a decrease in the number of phy-
sical forms of punishment and a corresponding
increase in the number of psychological forms
across socio-economic levels,

5. There is a progressive decrease ‘n the num-
ber of physical forms of punishment and a cor-
responding increase in the number of psycholo-
gical forms prescribed across age levels.

6. Females propose more reciprocal forms of
punishment as well as give greater number of
proposed punishments in both areas than do the
males.
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Responszbtlzty fora Culpable Act

The* questions: in: Area “TII were desrgned'to

see if the childwould suggest puniskmetit in the _ ':

followrng srtuatrons
ISR o) T ‘. Tl

1. the one at fault does not want to tell the

truth and .the. group w15hes to-shield him (Bro- .-

ken Window B):.,. . = ...

2 only the offender knows he drd wrong and
keeps quiet (Party Story)

o

(e e

EIR ’ LAV SP

Srgmﬁcance ‘of the Drfference of Oprnron
Using X?'as to Whether Punishment Should-be
Administered According to Age, Sex and Socro-

Economic’ Status

TR TR

SES " aGE Ny

AT T F A SO s LI YT S ]

" Story Al - G974 1155 ees ‘m 6.07%
CiStéry B I C19i40%** 123.38%8° - 1 3110

St

*significant at,.05 1o s o o g e o AT

(T v N !
+ . - -
“slgmﬁcantat 01 :,_ Wt va e
***significant at. 001 . Gy g
P UNREN L W T ST A SN
[T I '“;:'..'; FERIE oo P ‘;'.;“-.

Table 13 indicatés the judgments of chiildren:.
as- to'whiether: pumshment should be meted out*
the offender in thetwo Storiés; usinga chi- Square
-test. Chrldren across all three socro-economrc
levels decrded that pumshment was necessary 1n
both cases (Story A X 8 97, -p, < 01 and

Story B: XZ 19.40, p< 001 Children across,,

.all the three age levels also ‘decided that pumsh-
miefit was justified i bothi‘cases (Story ArX?=
25.50, -p < ..001 and Story:*B: “%2=23 .38 p&. !

. .001) while male and female slibjécts agtéed that’
- punishment ‘was deserved only in Story ‘A (X

6.07, p< 05). .

T BT Yoo

More specrﬁcally,'Table 14 mdrcates the- srg-'

. N N
;,,;v i v e

nificance of the - difference between any.-two?! .

wat¥ 'MA CARMEN‘JIMENEZ
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TABLE 14 ;

Differences .Between ‘Socio-Economic Levels
Using t-Test as t6 Whether Punishment
Should be Administered .

'SES  StoryA Story B

,4{.“ .

‘Low vs. Middle (65 vs. 52) 2.77%* (60,vs, 48) 2.22%

Low vs. High, . (65 vs. 52) 2.77** (60 vs, 40) 3.51**
Middle vs. Htgh (52vs.52) 0.00 . (48 vs, 40) 1.35

*significant at .05
“**significant at .01

- . a .- [
I . o .

T proportions . (categories) on the socio-economic-
level. The differences between the lower and

middle levels and the lower and upper levels are
significant (both t=2.77, p/_.01) with regard
to Story A 'More children from'the lower level

~ urged-. pumshment in the Broken Window B

Story’ ‘as compared with children from the mrd

©dle and upper levels. Differences between the °

" “lower arid middle levels (t=2.22, p<.05)and
' the lower and; upper levels (t=3.51, p< 01)

were also srgmﬁcant for Story B, agarn with chil-

dren’from the lower § socro-economrc level urgmg‘

pumshment . '_'_'- .

ST e TABLE 15

Sy e S

PO :”(\a L

Drfferences Wrthm Each Socro-Econonuc Level

Using t Test as,to Whether Punishment:Should

i .y be Admmrstered v

? St AL - v
R SN L L

gy U Ll

SES-' 'y ;m ‘StoryAt G StoryB

1 v FJ‘U':'. , e

Low (65 v 7) "4672%% r, (62 vsi 12) 32. oo** .
Mrddle (52 Vs, 20) 14,22%*.,, (48 vs. 24) 8.00%::

Hjgh.r © (52vsi20)14.22%% . (40:vs.32) - ~.88"\':._'

',x\“‘ R S (LR O
srgmficantat 01 e ,i L e

stgmﬁcantat 0017+, LT S

‘A chi-square test was done ini order to see if
theré “were significant " -differénces of * opinion

F
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TABLE 16

Differences Between Age Levels
Using t Test as to Whether Punishment
Should be Administered

AGE Story A Story B

6-7v3, 9-10 (69 vs. 56) 3.21** (62 vs, 50)‘ 2.46*

6-7 vs, 12-13 (69 vs, 44) 5.07*** (62 vs. 36) 4.61%**
9-10 vs, 12-1X56 vs. 44) 2.2*  (50vs, 46) 2.35°*

* Significant at .05
**  Significant at .01
#++ Significant at .001

within each category as to whether punishment
should be administered. The differences were all
highly significant at p < .001 so that there was a
high degree of agreement as to their opinion
With regard to Story B, agreement of opinion
was highly significant for the lower level
(p < .001) and less for the middle level (p <.01)
while children from the upper level were almost
evenly divided as to whether punishment should
be administered.

Table 16 indicates that there were significant
differences between any two age levels. Children
in the three age levels agreed that punishment
should be administered in both Stories A and B.
However, this agreement was greatest among the
. youngest children and steadily decreased with
increasing age.

Using a test for the chi-square, Table 17 indi-
cates the degree of agreement within each age
category as to whether punishment should be
administered. The youngest children are practi-
cally unanimous in judging that punishment is
necessary in both stories, this degree of unani-
mity steadily decreasing with increasing age for
both stories until the eldest group is evenly split
in its judgment regarding the need for punish-
ment in Story B,

Using the chi-square, Table 18 indicates that
there was a significant amount of unanimity

within the categories of males and females that
punishment was necessary in both cases.

There were no significant differences of
opinion regarding the need for punishment bet-
ween males and females.

TABLE 17

Differences Within Each Age Levels Using
t Test as to Whether Punishments Should be

Administered
AGE Story A Story B
6-7 (69 vs. 3) 60,50* (62 vs. 10) 37.56*

9-10 (56 vs. 16) 22.22*
12-13 (44 vs. 28) 3.56

(50 vs. 22) 10.88*
(36 vs, 36) 0.00

*gignificant at .001

TABLE 18

Differences Within Each Sex Catcgory ﬁsing
X2 Test as to Whether Punishment Should be

Administered
SEX Story A Story B
Male (90 vs. 18) 48.00** (80 vs, 28) 25,04**

Female (79 vs,29) 23.14**" (68 vs.4Q) 7.26*
*significant at ,01
**significant at ,001

Both decided that punishment was necessary in
both cases and in almost equal numbers,

Table 19 indicates that there were significant
differences in the judgment of children as to
who should be punished. Chi-square. r¢sults indi-
cate that there were significant differences
among the children in the three age levels regar-
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: TABLE 19

. 0 N
e + A

Who Should be Pumshed Drfferences

Accordrng to,AGE, SEX and Socro-Economrc K

o

Status Usrng Chr-square Test "'. ‘," :

Story B

Story A
AGE . 3L06** . 33.83%+
SEX 8.34% U308
SES | 16.60,‘:'5 Lo, 2638
*gignificant at .01

**gignificant at .001

dmg who should be punrshed All three age levels

mdrcated that the whole ; group should be held "

culpable in Story A while only the two younger-

‘levels indicated that the whole group should be -
responsible in Story B, the eldest group prefer-..
ring that the individual be held solely responsi- - -
ble. Children in all three socio-ecoromic levels.

also decided that the whole group be held culpa-
ble in Story ‘A while only the two lower levels
indicated group responsibility for Story B, the
upper level: prefemng mdrvrdual responsrbrhty

Results accordmg to’sex rndrcate ‘a significant -

difference only for Story ‘A’ with both males

and, females favoring pumshment for the whole

group.

AR

Drfferences Between Socio-Economic, Levels
Using t as to Who Should be Pumshed

_SES . StoryA St;ory,‘B
R P R B PRl S W
' U L R T R

.Low v, Middle . 320" T2.9%%
Lowvs.High .. .- L03.-.. . ".:13.
Middle vs. Hrgh Ty 193t : ,' 3:.0'6',‘;"--_
PR S 4 ,.,:_?,.- ._“;' L
"slgmﬁeantat 05 - e de T

**gignificant at .01~ Tt e
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‘Table 20 indicates that thiére were sigdificant
differences of opinion between children of diffe-

" rent socio-economic levels.regarding-who should

be punished.. For both’ stories, the children had

“three choices'-" whether- the’ individual or the

group should be punished or that none should

" be purushed For both storjes, the prevalent

opinion was that the group should be punished.
However, the next chorce of children in the
lower - level was that ‘the mdrvrdual offender

" should bé- pumshed whrle chrldren i’ the other_

two levels preferred to forget the’ whole thmg
for both' stories. Children 1n the upper level,

~ however, refused to punish anyéne for the ‘bro-
. ken vase incident in Story B, prefemng to for-

give the guilty in order to spare the ‘infiocent.

~ - For;3tories A and B, the data are contrary to!Hy-

pothesm 3C, Children in all levels favored

= collectrve responsrbxhty 1n both story srtuatrons
- whether ot not the g group knew the offender s

1dent1ty However,_ the chrldren 1n the . upper

- 'level refused to. punish ariyone in Story B, in*

stead prefemng that the * guilty "be - set free in’

~order to spare the many mnocent Lo
T T L A RARC S
[ PR DA PR L o
' PETANI AR ,
S TABLE 21
. VS SUREE

4

Drfferences Among’Age ‘Level Usrng t- ’l_“est‘
S as’ To Who Should be Pur'ris'hed" S

L . PR AT T [ PRV EVLE
AGE .. wmginc: o Story A Story' B ..
67 v5.9-10 . 146 _“.._' 4.56%%
6-7vs 1213 - T X 1 L S & L

7 ‘9-10vs. 12-13 ) 237* o 160

A

I LT 'a‘-‘_lvt“f L Lt T UT
*slgmfimntat 05, . . e
**significant at 001 1 - s e,
R EG L He = T R IR S
?:},r..l_ Soat

l” 1:4 y’ji.*dn .(‘[ T;l"

Using the" srgmﬁcance of the drfference bet-

- ween two proportions for, the three age levels, it
~ was found that the youngest group was the most
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punitive for both stories. They consistently
voted that the whole group must be made to
suffer for the offense, whether or not they had
any knowledge of the real offender’s identity,
while the oldest group was the most magnani-
‘mous. Almost to a man, they refused to betray
group solidarity in Story A, preferring that
the whole group either be punished or set free
while they preferred that the offender go un-
punished in Story B rather than punish the inno-

cent others. This set of data is contrary to Hy-
pothesis IC. The data did not hold true for the
younger children while indicating that the older
children did make a distinction between the
two given situations. They favored collective
responsibility when the group knowingly shield-
ed the offender and individual responsibility
when only the culprit knew he did wrong.

Sex difference was apparent only in Story A
(t=2.71, p<.01). Here, the prevalent opinion
was that the whole group should be punished.
However, apart from this opinion, it would
seem that males were more punitive and indi-

'vidualistic since females voted to punish the

whole group or let everyone go free rather
than single out an individual for punishment
unlike the males whose next choice was to pu-
nish the individual. This set of data is contrary
to Hypothesis IC. Although both sexes favored
group responsibility, significantly more females
favored this than did the males in Story A
while significantly more females favored the
non-punishment of anyone as a second choice
while the males chose to punish the individual.

In summary, the following results were found
for Area III (Responsibility for a culpable act):

1. Children in the youngest age level favored
punishment in both stories significantly more
than did the children in the other two levels.

2. Children in the lower socio-cconomic level
favored punishment in both stories significantly
more than did children in the other two levels.

3. Both males and females agreed that punish-

ment was necessary in both stories, although
more males signified this than did females,

4, Children in all three socio-economic levels
favored group punishment for Story A while
group punishment was favored by the two lower
levels only in Story B. Children in the upper
socio-economic level preferred individual punish-
ment.

5. Children in all the age levels favored group
responsibility for Story A while only the two
younger levels favored group punishment in
Story B. The older group preferred individual
responsibility.

6.Both males and females favored group
punishment in both stories although the second
choice of the males was to punish the individuals
while that of the females was to forget the whole
thing.

DISCUSSION

What is the Basis for Moral Judgment?
(Intentionality)

Early childhood is the period of moral real-
ism, according to Piaget, when behavioris
evaluated in terms of objective conditions. There
must always be a material basis for judgment
since that is all the child is capable of compre-
hending at this age. His intellectual develop-
ment is such that he can only grasp data avail-
able to the senses. With age and experience
comes moral maturity. Now the child takes
not only the observable into account. He begins
to consider not only how much damage was
done in each case but more importantly, what
happened and why. He begins to realize that
forces are at work which bring about these ob-
jective conditions, forces which may not be
perceptible to the senses.He acknowledges their
importance by taking them into account in pass-
ing judgment. He becomes cognizant of the fact
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. thatutheiobjective! situation-may besdeceptrve

 that:in,faét, thesé: psychic forces must begiven-

greater importance in his evaluations. However,

i Studies have,shown ,that: emphasis,on motives. .

«}:;does not:necessarily, develop ; with agesbut may
o be (affected by:other, varrables SU(
drscrplme,qthe presence of,»appropn
*.models,etc. (Kohn, ﬁ1959a, 1959b,-Bandura and
MacDonald 1963) '

SR,

The results of the study mdrcate that chrldren '

......

* “inotives rather\than ob]ectrve condrtrons ‘as'their
':basrs's for' judgment. Thus;: Praget s finding'and

TS

on the concrete results of an‘action wéfénot
verified. The prediction. of no sex drfference was
: verified: ,while:the predrctron that children from

o thev lower socio-cconomic level would focus on
. the:Concrete. results .of; an\actroncwlule chrldren."'

xfrom ‘the higher level would emphasize ;motives

was not venﬁed In fact results mdrcateda K
trend towards the oppésite, with regard to the -

socio-economic and age variables. More children

from the upper. levels in:age and socio-economic .

status opted to punish both principal characters
for grvmg the man the wrong, street du-ecnon It
‘did not’'matter what the' chrld’s motrves were

— whether ‘to deceive or to give well- “eaning.

help — what mattered was that another person

. had’ been, mconvemenced. -The’drrectron of at- .

i tentronlhas shifted. l‘from the)’mdrvrdual to
*others” - JH R PTTRELO ms:»"l £

Y "Matunty supposedly mvolves i movrng away |

' from the self to others We are sald to be mature
X when we begm to ecogmze the exrstence of
“othiérs: when our vocabulary expands to mclude

s “you” and “they”"‘to-"oiit - ‘previous “I*and -
vt “From the infant’s prevrously egocentnc s
' nature .developst the tolder child’s’' conceim for -

.vothers.Sothe older child’s.emphasis on the con- -

-sequences .of .a-behavior - may::be: explamed in .
,,‘terms .of: his: more socialized nature, ~Thereis a.
- greater | realrzatron of his. relatrons with others in".
T socrety, a greater acceptance of hrs responsrbrhty }

e

towards the. members .of.a group.

ol
lNydegger and ‘Nydegger: (1966)"m*

S ay study

T conductedw 1n1 sTarongr observed that iI‘arongan'

*thé'Lprediction <that younger'children ‘will:focus ,‘

. Children, are given. responsrblhty atan early age.
:: From five onwards; theyserve as: mother s help-

b mates, scaring- for,younger siblings, gradually, as-

& suming: more and more responsibilities as fetch-

. ing water in small jars, feeding pigs and cluckens
- »and; picking, vegetables Wrth age comes increas-
l ing. participation. not, only in famrly but also in

~Sitio affairs: Since childhood; they are remforced:
g for reliance;. not, orily on therr‘parents but also -

;on therr peers From chrldhood they are trarned

......

of therr needs Indrvrdualrty and competrtrveness

iscare values'whichiare shunned in Tarong.] Instead

-+ the.child is taught to:be;a fully. mtegrated mem:

i, bersiof a- social unit; Consciousof his: obhgatrons
Thto ‘they other- members'of: society.and 'secure in

: «,r the: knowledge ithat:the others.can:be depended
““upon ‘to look-ifter hiswelfare. “Giving'and: re- -
ceiving help are important interpersonal encoun-

" ters,in the Pluhppmes at all ages, The Pluhppme
1deal is not self-sufﬁcrency and mdependence
but rather famrly sufﬁcrency and a&refmed

k sense of rec1proc1ty” (Guthne and Jacobs, 1966,

ik P 85). -ar iy (, e { :

art’ et Oy

o Accordmg“to Mendez and Jocano (1974),
§ ‘smooth ‘mterpersonal relatrons in ,,adolescent
--.and jadult :life: are insured through the “reﬁne-
ment and remforcement of-concepts and practi-

e taught in' early¢hildhood. From'the time

i >he Jleams to. speak the chrld 1§ taught thit the .
world of ‘fiatire” and socrety 1s*dangerous‘and_

i oSl rZe:hl . VE g YL g \lf

mai safe only. thm the famrl

i a,,baby, fhe"dangers may be feal enough such as -

) starrways, dogs, and kmves As a small chrld he

* learns. about -demons, ghosts; and’ othersuperna-_.
tural horrors He is fnghtened into obedience -

D
: ‘by tales of hostrle strangers such as the ‘bearded

“Bombay” Gradually, the. chrld learns ‘that he
can. only’ be sure of comfort and safety within
a strongm-group Seldom{wrll he nsk domg any-

g whrch would necessrtate expulsron from
the socral group he is bomn into and into which

a,'?

... he bec&mes ‘an mtegrated member over the

'_v,years Social . mechamsms such astulungan or
bayamhan ’batares or palusong (helpmg one

' another), damayan,’ abuluyan (help in time of -
wcrisis’ oF drstress), pakrklsama (gettrng along),;-
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hiya (shame) and wtang na loob (debt of grati-
tude) ensure social solidarity over and above
family solidarity.

Because the Filipino necessarily has to get
along with others for the satisfaction of his
needs, he must from childhood cultivate the
ability to intuit the other’s feelings, moods and
meanings. He learns to sense beyond the other’s

words and actions. Hence, the importance -

placed, not on the other’s words but on the
meaning hidden behind the words which may
belie what was said, not on the actions but on
what prompted the action, not on the» percepti-
ble and the tangible but rather on the impercep-
tible and the intangible.

The most frequent explanations of children
from the upper level regarding their reasons for
condemning "both principal characters regard-
less of intention reveal a strong concern for truth
and integrity.

According to them, it did not matter if Mario/
Maria tried to give well-meaning help. He/she
should have been honest enough to admit his/
her ignorance. Instead, he/she hid this fact and
tried to make it appear that he/she knew more
than he/she really did. Because of this, a man
got lost. “Kasi, hindi niya alam, ch. Dapat sinabi
niya agad. Niloko pa niya yung mama.” Accor-
ding to them, if he/she really wanted to help,
he/she could have found some other way. As for
Freddie/Fely, he/she had a God-given talent (in-
telligence). Hefshe could have used it for the
good and helped the man. Instead, he/she chose
to pervert it by playing a cruel joke on the man.
For some children, this was rendered unpardon-
able by the man’s having been an utter stranger
to the child. Both actions, judged the children,
were equally condemnable.

A qualitative difference may be seen in the
responses of children-in the older level from
those in the younger level. While the latter sim-
ply judged the child who had deliberately de-
ceived the man as naughtier because he wanted
to play a joke,albeit a cruel one, on a hapless
stranger, the former judged both children equally

guilty for varied reasons - citing the first child’s
failure to admit ignorance as a deception of sorts
and the second child’s deliberate perversion of a
gift. While the responses of those in the
younger level were, following Piaget’s theory,
the more morally mature, still thz reasors given
indicate a limited and somewhat concrete (since
the motives were already given in *he story) view
of justice. The trend in the responses of those
children in the older level, though indicating a
less morally mature mind to Piaget, involved

.deeper insight and a more abstract and compli-

cated reasoning.

Taken in the context of Philippinc cul-
ture, how would one define moral maturity?
Perhaps Piaget’s definition, though an excellent
one, might not be applicable since it was derived
from a Genevan sampling. Whick is the more
mature — to judge simply on the basis of mo-
tives or to take consequences into considera-
tion? In Philippine society with its high valua-
tion of smooth interpersonal relationships and
consideration of others, who could say that the
judgment of the older children which consi-
dered ‘'the plight of the man who got lost and
thereby condemned both children regardless of
motives to be the less morally mature? Might
not the judgment in fact be considered the more
socially desirable since it considered the feglings
of the other?

An alternative view could be that these chil-
dren, as a result of their education, may have
been made more conscious of motives and the
importance of truthfulness and sincerity Thus
they would expect no dichotomy between mo-
tive and behavior, What you do is an indication
of what you mean and conversely, you make
known your feelings or your thought through
your actions. For them, meaning and behavior
are two aspects of the same thing. Hence, their
judgment of both children — one well-meaning
and the other deceiving ~ as equally naughty
since both actions resulted in the same end.

Perhaps the previous studies which reported
the .emphasis of younger children on objective
consequences and of older children on subjec-
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" tive. responslbrlrty ‘obtained ‘results which” were
methodologlcal artifacts of the paradrgms used

Praget s orrgmal comparison paradrgms “and .

whrch have been used by - many researchers —
confounded - rntentronalrty ‘and’ consequences

: Malicious” intent was always thematrcally com- -
bined with smali- négative -consequences while -
.g0od intentions were"always combined ‘with - .

~large "negative - consequences. Héfce, the. child
becomes confuséd ' whén.-presented .with. these

stories and unable to-focus correctly on the rele-

varit cues when asked ito make a judgment. How-
ever, a simplér paradigm which manipulatés-only

i o
the mtentrons and keeps consequences constant *he s -dealt, with on, the-only 1 Jevel at which:he

" .. can comprehend matterst— the physical., The

drrects the chrld s attentron towards the central

rssue of motrves vs consequences So centratron )

does re’rlly appear to be a major factor in objec-

trve moral judbment and that ob]ectrvrty doesj '

not seem o, ,mean, the 1nab111ty to grasp_inten-
dion hut rather farlure to. focus on mtentron

~when a ‘compe ting cue is. rntroduced (Crowley, -

l968l| Nl -';:.‘.r‘j/‘. Y M B I
_ .Rerrilgutq'_e, ll’s. ,fle,_c_zprocql.Pu_p(z’shmerrt_ .
R e L B R
Resufts rr\'dreate'that the youngest age-group
was the most punrtrve demandrng “punishinent

whether*'the  uffense was- due to carelessness
‘accidént;, o1 “done intenticnally: Perhaps. this

‘might be: explained- in ‘terms. offtherr lmuted '

expericence. : b

" Parents rarely bother to doa lot of explammg

to-a "young ;child.- Operatrng on theprinciple -

that ;actions -speak- louder than words-and be-

Jlieving -that he is too young to understand them -

‘anyway, they react to.any:offense swiftly and
" immediately. More often” than not, the child is

* spanked. It i§ hardly surprising, therefore, that

i the young: ~child’s: ready reply when suggesting
punishment - would be: spankmg, drawn from his
own painful "and petsonal experiences: Guthrie

«'Vand'Jacobs(1967) report in their study. of child- :

© rearing practices that' 58%of Philippine’ parents

in their sample:admitted using physical‘punish-_-

ment at least fairly frequently.and 15% more

“used it very. often, making-a*total of 73% of L
-Philippine' parérits who'admitted to using physi-

- cal ‘punishmént. Older: children are seldom treat-

~ed.in 'thrs*manner Instead; they-are- often made
-to~feel: shame  for any misdeed-(Hindi ka na ba
nahihiya? Yang kalaki-laki mo na,. eh, ganyan

pa ang gmagawa mo. ) Besrdes -as some’ [2- -year-

*8id boys rather neatly put it} ‘A scoldmg is
better Sirice" psychologrcal pumshment lasts
longer *and “IF you pumsh hrm he would for-
get easrly But if you explaur it to hrm why he
should not do rt he will’ leam

AT RRRE P cL

Thrs drfferentral treatment mrght also be ex-

plamed in terms of the ‘cognitive . level of the-

* child:The: young child is incapable \ of compre-
“hending : abstract. concepts and, reasons; hence,

older child is already capable of being-reasoned
*with':- So; the parents can-be ‘seen:to react to
'therr chrldren accordrng to*therr level of abrhty

'n KA

e At this: age: level the chrld also\becomes a

fully integrated member of a peer group so that

. the cruelest punishment for him would be sepa-
' ratron fromthrs group. Hence fhe most frequent
answers regardrng theit’ chiice” of ’pumshment _

¥, were scoldmg and rsolatron from the group
AR mterestmg pomt of* deviation between
kS Frlrpmo subjectsand thé children in the prévious
studres done abroiid may bé apparent in their
focus ‘of interést in thé stories for AreaIl. The
. stories uséd in 'the presént study are modifica-
“tions of thestories utilized in these other-studies.
~However, ‘wherer the other ‘children readily fo-

“cused ‘on- the material damagei:done and gave

itheir.. judgment; the Filipino subjects seemingly
wignored the, damage and instead focused on the

v mterpersonal dynamics in the stones

The Waterglass Story mvolved unwrlhng com-
plrance with the mothers request whrch the
subjects felt, was not unreasonable ‘since the
~.child was=notasked to' forgo playing. He/she
. was merely-.asked to do.his/her duty before.go-

. ing ‘out-to play Because-of*haste, he/she drops

--a- ‘waterglass. The children’s answers: revealed

»that they were. upset, not becauserof .the broken -

. glass, but because; of - the ‘principal chatacter’s
" reluctance to help the'mother; “Hé/she sshiould
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help the mother first before going out to play,”
they moralized.“He/she was bad because he/she
did not like to help the mother,” This view-
point is indicative of the value attached by the
culture to the child’s obedience and respect
(Flores, 1961).

The Toys Story was primarily concerned with
the deliberate destruction of an obiect because
of an inability to get one’s own way. Instead of
focusing on the shocking destruction of the toy,
the subjects instead chose to focus on what to
them was the more shocking behavior of the ol-
der child to his/her younger sibling. The older
child should have respected the wishes of the
younger, went their arguments. Being the older,
he/she should have been more understanding and
accomodating. Interestingly, no mention was
made of the.greater right of the younger to the
toy. Since it belonged to the younger, he/she
had the greater right to play with it for a little
while. Even if the younger sibling was in the
wrong (presumably for refusing permission to
the older to take it for a little while), still the
older child should have made allowances for his/
her behavior because he/she was the older and
the other was the younger.

The Filipino’s extremely close kinship ties,
his almost obsessive concem for the well-being
of the nuclear family are here manifested already
in the children’s replies. As soon as they are able,
older children are quickly given the responsibi-
lity for their younger siblings. They take charge
of them while mothers look after the cooking
and cleaning -chores. Herein is seen the concept
of reciprocity as itis practiced in the larger
society. The older children look after the young-
ar, teaching them games, the rudimentsof learn-
ing perhaps, patiently tutoring them on skills to
be needed later on and even disciplining them.
In return, the younger ones give to the older
respect and obedience, second only to that
accorded the parents (Mendez and Jocano,
1974).

The children’s replies reveal an orientation
towards others outside of the self in the grow-
ing child. Revealed also is the tendency to judge

a case not only on its own merits but in terms
of rights, duties, and the society’s values.

The subjects’ concern for the interpersonal
dynamics in the stories and their indifference to
the material damage suffered are reflective of the
Filipino’s value on interpersonal relationships.
The Philippine social system is such that each
individual must be alert to the concerns of
others. The closeness of ties and even of proxi-
mity require that the person must learn vigi-
lance early in life regarding the feelings of
others and seek above all to minimize stresses.
This may be achieved through observation of
patterns of deference, reciprocal obligations and
hospitality. Filipinos place great emphasis on
politeness, on concern for others’ feelings and
on humility (Guthrie and Jacobs, 1967).

Children from the lower socio-cconomic
level were the most punitive, This may be
explained in terms of the values of their parents
who would emphasize appearances and be quick
to utilize physical punishment for any mis-
conduct to a greater extent than middle-class
parents. Hence, since the children’s exp¢riences
with punishment are limited to the physical,
especially spanking, it is not surprising that this
is their ready answer.

There were no significant sex differences in
determining whether any of the offenders should
be punished save in the case of Jose/Josie
(Waterglass Story — carelessness). More females
judged Josie guilty of a misdeed since she did
her task sloppily. They also censured her for
breaking a glass since ... mahal ang baso,”
already evincing a concern regarding houszhold
fingnces which they would soon manage.

This significant difference in results might
be an -artifact of the task involved. Clearing up
after a meal is regarded as a typically ferainine
task. Therefore, for Josie to have performed her
duty unwillingly because of a preference for
play was clearly a cause for scandal among the
female Ss. Coupled with her reluctant obedience
to her mother, this was a bit too much for them
and so more females prescribed punishment,
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CoIIecttve Vs Indrvzdual Responszbzhty
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Generally, chrldren _were reluctant to. pre-f

. scnbe pumshment when there was no clear

knowledge regardrng the crrcumstances sur- .

roundmg a mrsdeed They could see the pornt m
pumshmg a whole group though only one was.
gurlty smce the group wrllmgly assumed respon-
srbrlrty for the 1nc1dent Therr responses mdrca-
ted that the group in Story A really should have
been pumshed because of the nature of the

TNt

.. group.and the nature of therr actrvrty They all

shared, in, t the gurlt since,, theyl were allplaymg ‘
and the accrdent was. the outcome of their game,

' Even if they had not decrded to shield their:
: compamon they would strll have all, been gurlty
since 1t :was' their. responsrbrlrty, to, have been
more careful ‘went the trend of the chrldren s
commentsy Vet o Ve,

! R Sty ,en, AN ceh

“ 133 .e '~f‘-

However“a quahtatrve ’dlfference was' appa- .
rent between ‘StoriesA anid‘B: iWhile- the’ preva- ,

lent opinion® wis stiil -tov.punish because *

nakakahiya'naiiian}? Now thie'reason for advoca:”
: ting punishment was notbecause of the'deed but. -

" because it.-was:seen-as ‘amiappeasemient’of; the
offeridéd: mother:.. The:guiding principle*.of the:
children was no longer one of guilt: orinnocence’
but concem for the feelmgs of others They had

.....

abused her hosprtahty, puttrng them all to
_'shame Therefore pumshment was expected A
mrsdeed had been’

one, Justrce rs satrsﬁed

. Hr, L, .
sally e ot

"'The youngest -group* Was found' 10’ be ‘the-
most punitive,' répeatedly” advocatrng ‘punish:-

ment for the group while the oldest was the most
‘ magnammous Agarn, the*pumtlveness of'the
: youngest group ‘may be explarned in‘terms of'
thelr"lrmrted expenencest' It has been ‘their ex-

perrence that anythrng done agamst ‘the W1shes

of ‘their’ parént§ afid ‘other powerful adults rél
siilts” m"physrcal pumshment Therefore!, théy
- could® only draw upon thrs wheh asked for their’
Judgments The oldest group s emphasrs on’ soli-’
darity il ‘Story A’ With" everyone ‘sharing the

c‘omrmtted Amrsdeed neces- S
sarrly mvolves pumshment By purushmg every-. o
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pumshment or, forgrveness i§ neflectrve of the

growing chrld’s conscrousness of hrs 1dent1ty as a .

lllll

L Judged that everyone should bé spared smce no .

one ‘knew who-had done'it' and no one ‘was wrll

ingto confess: It would serve no useful purpose
‘to pumsh -everyone, hoprng thereby to pumsh .

the gurlty ‘one, In fact to pumsh ‘the" innocent

would have ‘beer more un]ust “than letting the ‘

gurlty one get off so lrghtly Besrdes the mother
must have been very wealthy to live in ‘stuch an

. unpressrve house. She could very eas11y afford to
forget 4 ’broken vasé,- reasoned the'childrén i m '

the oldest group and those in the hrgher socro-

. economrc level At

IS P ‘_-‘:...*'. gt

: N f L v
W LT e st L 1

-~ SeX dlfferences were' revealed with the males
bemg ‘more -puriitive and inclined‘towards indi--

vidual responsrbrhty while thefemales'wet¢ less

willing to prescnbe punishiment .and: more in- .

cliried towaids. collectrve responsrbrlrty Males
are expected by socrety to be' aggressrve compe-

. titive,and; therefore‘ individualistic.In contrast

females are- expectedqto be compassronate mer-
ciful ;generous and:to maintain amiable relations:
with everyone. Hence, the different choicesas,
to whether anyone should be punished and who

" should-be: punished dredué¢ to societal expecta-

trons regardmg the roles of the-sexes. ;.. ... -«

(X + bj‘,. s a,ul woar AN IR ;"’ ’, ;"z'.'*

»»: . -w”«-' e :yﬂi:r B

CONCLUSIONS AND' SUGGESTIONS FOR
& RESEARCH o ,
73» v ’.:" .’l R )
B In -coriclusion; * the data reveals the F rhpr-
no~¢hild’s oitstariding‘concern ‘for: interper-
sonal dynamics!'Thus,'it was thi§ consideration:
which®'guidedt his - judgments in the story’situa*
tionspresenited"him;Iri-essentially the same sto--
ries Piagét-used to derive the data for his theory
regarding moral development; the'Filipino child
failed to conform to: predictions based upon this
theory. Predictions regarding sequential stages
for age regardmg intentionality and responsibi-
hty did not find verification. The-children’s res-
ponses- revealed'that mterpersonal consrderatrons
had’ prompted thelr ‘choices, 2% vt i A

'.‘;(_',}.E" AT O O KN
s E RV LI v
RS AP AN

t,L RS SR B
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Perhaps this should have been expected be-
cause of the Filipino culture’s emphasis on the
importance of interpersonal relationships, an
emphasis which has already been internalized by
the children as manifested in their replies. So
overriding any influences due to‘age and socio-
economic differences regarding the Filipino
child’s bases for moral decisions are those in-
fluences of culture which society, through peers,
kin, and especially the parents, inculcates.

Future studies could be taken along this line
to ascertain the validity of this assertion, exer-
cising greater control with regard to the variables
in this study and including others such as reli-
gious instruction, parental differences in discip-
line, values, goals, and expectations and delving
especially on child-rearing practices.

Perhaps the age range could be extended be-
yond that studied here in order to see whether
children beyond the age of 13 would decide to
emphasize consequences still or whether the re-
lationship would prove to be curvilinear beyond
this age. The variable of socio-cconomic status
is a complicated one in the absence of a reliable
indicator, It is also felt that this variable may
interact with other variables such as parental
attitudes towards discipline, values, and expec-
tations as well as child-rearing practices that it
would be difficult to really study the effects of
this variable alone on the development of moral
judgment. An important consideration, especial-
ly in urban areas would be the mother’s occupa-
tion which the investigator failed to note and
which would have an important bearing on the
economic status of the family. An interesting
question with regard to child-rearing and child-
training practices appears. It has repeatedly been
emphasized in this study that interpersonal
considerations had guided the children’s judg-
ments, that moral judgments are taught and

therefore can be learned at an early age and that
the concept and content of morality must come

as a result of inculcation. Could child-rearing -

practices prove to be the most important varia-
ble, therefore, in the development of moral judg-
ment in children? Another interesting area of

research would be the urban/rural differences. It
would be expected that there should be a dif-
ference between these two especially with regard
to differences in values, goals, and child-rearing
practices and emphases — but how and in what
ways would results from these two areas vary?

A problem which arises with regard to me-
thodology is that there is no obvious way of
knowing whether a child bases his judgmen? on
motives or consequences by focusing exclusively
on the intent or the result or whether his judg-
ment involves a balanced coordination of both
intent and consequences. An either/or dimension
is poorly suited to ascertain the relative contri-
bution of consequences and intentions in any
moral judgment. A systematic pairing of stories
involving multiple levels of intentions and conse-
quences would enable us to ascertain the relative
importance they assign to such factors. Perhaps,
it would also be well to construct a response mea-
sure whereby children may be able to articulate
their choices and their reasons and enable us to
see those processes which lead them to make
their decisions. And perhaps it may be well to
really examine the relationship between cogni-
tive and moral development since studies have
shown that they may be related. However, how
they are related and how each influences the
other (if at alljhave not yetbeen well determined.

All these considerations indicate the vast
complexity regarding the area of moral judg-
ment. And yet, it is also an extremely important’
field which, properly understood, sheds a great
deal of knowledge regarding our culture, its
emphases in terms of values and goals and ex-
pectations, its child-rearing practices, among
them. This study, an exploration into that vast
unknown and exciting area called moral judg:
ment has tried to make a beginning and it is
hoped that others, made bolder and more know-
ledgeable by its tentative findings, continue and
extend this investigation,
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APPENDIX

English Version

Areal. SUBJECTIVE RESPONSIBILITY vs.
OBJECTIVE CONSEQUENCES

1. LOST STORY A (from Piaget)

Mario/Maria and his/her family had just trans-
ferred to Quezon City so that he/she didn’t
know his/her neighborhood very well. One day,
a man stopped to ask him/her where Mayon
Street was. Mario/Maria did not know where
Mayon Street was but he/she wanted to help
the man. So he/she pointed just anywhere and
said, “There.” The man kept walking and walk-
ing until he got lost.

2. LOST STORY B

Once there was a boy/girl named Freddie/
Fely. He/she was a smart boy/girl and knew his/
her neighborhood very well. One day, a man
stopped to ask him/her where Mahinhin Street
was. Freddie/Fely knew where Mahinhin Street

was but he/she decided to play a joke on the
man. So he/she pointed to some other place and
said, “There.” The man kept walking and walk-

ing until he got lost.
1. What happened in the stories?

2. Were the two boys/girls naughty, was only
one boy/girl naughty or was no one naugh-
ty?

3. Why?

Area II. RETRIBUTIVE vs. RECIPROCAL
PUNISHMENT

3. BROKEN WINDOW A (from Piaget)

Carlos/Carla was playing with his/her new
ball outside the house. It hit the glass window
of a neighbor’s house. The window was broken.

1. Do you think anything should be done to
Carlos/Carla?

2. What should be done to Carlos/Carla?
3. Why?

4. WATERGLASS STORY

Jose/Josie was asked by his/her mother to
help clear the table after eating. Jose/Josie was
hurrying because he/she wanted to go out to
play. The glass he/she was holding fell and
broke to pieces,

1. Do you think anything should be done to
Jose/Josie?

2. What should be done to Jose/Josie?

3. Why?

5 TOYS STORY

One day, Tito/Tita wanted to play with his/
her brother’s fire engine. But his/her brother
was already playing with it. He/she said to his/
her brother, “Give me the fire engine.”



1

But the httle brother sa1d “No I don’t want
M to » i' 4'tl ut ~v e
R N T PP

w,T-ito/Tita gdt very angry, grabbed the fire'én-o

gine and smashed it against'the'wall, v ..

" 1. Do you think anything should .be done to
T1to/T1ta'7 '
TS P

'l\(' R gv.'“ . v -
2 What should:be done to Tlto/Tlta"

ey

3. Why?

Of the three boys/girls (Carlos/Carla, J oee]Josie
and Tito/Tita), who do you think did the most
serious:(naughtiest) thmg"*Why? B L
: IR AV
Area 1I1. COLLECTIVE vs. INDIVIDUAL
£ RESPONSIBILITY < ™ et v

6. BROKEN WINDOW B (Johnson type)

ot

A group of childrén were playing ]qckball
One of them kicked the ball hard and it hit a

nearby ‘glass window: The owrier “of the fouse

came out very angry and asKed the boys who
broke his window. The boy; who kicked; the ball
did not want to tell the truth and the other

boys did not want to tell on him. The owner -

" kept asking who broke his window over and over
again but no one would tell the truth.* "
1. What should be done.in this situation?
2 Whyf) St e

. V. C e ]
[ N ; .‘. e -‘

\',:';" o »-’;.

7. PARTY'STORY" @ ohnson type)

One day, a, group of chlldren and their
teacher were mV1ted toa ' classmate’s ] house fora
birthday party.. This classmate lived in a big
house ﬁlléd with many. beautiful decorations
like: vases and figurines. While the children were
busy looking at everything in the house, one of
them hit a vase which fell and broke. Nobody
saw the boy who hit it. When the classmate’s
* mother saw the vase, she asked, “Who broke

thlsvaseV ” -
o H LY

g “vVe don t know » the chlldren answered
PR , ‘, B

' Both the mother and the teacher kept askmg,
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“Who broke the vase? >’ but nobody could tell -
‘who broke it.andi the boy who broke 1t would

not tel]
1 What should be done in this s1tuat10n9 .
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Unang Bahagi
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1 ANG PAGWAWALA 1" ° e

Kahhpat lamang nina Mano/Mana sa Quezon

S Cxty kaya t hmdl pa mya kablsado ang kanyang .

pahgld Isang araw may mamang nagtanong
kung nasaan ang Kalye Mayon. Hindi alam ni
Mario/Maria kung nasaan ito nguni’f ibig niyang

" tulungan ang mama. Kaya’t nagturo na lang siya

ng kahit saan at sinabing doon ang Kalye Mayon.

_ Naglakad ng naglakad ang mama hanggang nawa-

Ia siya, L.

i ..
fo

2. ANG PAGWAWALA Il

. Noon, may isang batang nagngangalang
Freddie/Fely. Matalino siya kaya't 'kabisado na
mya ang kanyang pahgld lsang araw, may ma-
mang nagtanong sa kanya kung saan ang Kalye
Mahinhin, Alam mya kung saan ito' nguni’t naisi-
pan niyang lokohin ang mama. Kaya’t nagturo
siya sa’ 1bang lugar at sinabing doon ang Kalye

. Mahinhin; Naglakad ng naglakad ang mama

hangga t 51ya y nawala‘ R

o et

Lt 1 Ano ang nangyan sa dalawang kuwento"

2 Masama ba ang dalawang bata usang ‘bata
ba lamang ang1 masama owala sa kamla ang
masama"

VT
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Ikalawang Bahagi'

-3, BINTANANG BASAG A

Pmagla.laruan i Carlos/Carla ang kanyang }
: bagong bola.sa labas ng bahay. Natamaan niya .- '
- dng-salamin, na bintana ng kamlang kapltbahay o

atnabasaglto Co e Cee

e
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1. Sa iyong palagay, may nararapat bang
mangyari kay Carlos/Carla?

2. Ano ang dapat gawin kay Carlos/Carla?
3. Bakit?

4. ANG BASO NG TUBIG

Hiniling ng ina ni Jose/Josie ang kanyang tu-
long sa pagliligpit ng kanilang kinainan. Nagma-
madali si Jose/Josie sapagka’t ibig niyang mag-
laro sa labas. Nahulog niya ang hinahawakan ni-
yang baso at ito’y nabasag,

1. Sa iyong palagay, may nararapat bang
gawin kay Jose/Josie?

2. Ano ang dapat gawin kay Jose/Josie?
3. Bakit?

5. ANG LARUAN

Isang araw, ibig paglaruan ni Tito/Tita ang
trak na pamatay-sunog ng kanyang kapatid. Pero

pinaglalaruan na ito ngisa. ‘“Akin naang laru-

ang ‘yan,” sabi niya sa kanyang kapatid.
“Ayoko nga,” ang sagot nung isa.

Nagalit si Tito/Tita, sinunggaban niya ang
laruan at hinampas ito sa dingding.

1. Sa palagay mo, may nararapat bang ga-
win kay Tito/Tita?

2. Ano ang dapat gawin kay Tito/Tita?
3. Bakit?

Ikatlong Bahagi

6. BINTANANG BASAG B

May mga batang naglalaro ng kiltbol. Malo-
kas ang pagsipa ng isa sa kanila ng boln kaya’t ti-
namaan ang salamin na bintana ng isang bahay
na malapit. Lumabas ang may-ari na galit na
galit at tinanong sa mga bata kung sino ang na-
kabasag ng kanyang bintana, Ayaw aminin &g
batang nagsipa ang kanyang pagliakascla at ayaw
naman siyang isumbong ng kanyang mga kaibi-
gan. Paulit-ulit ang tanong ng may-uii sa men
bata kung sino ang nakabasag ng karyang binta-
na. Nguni’t ayaw magsabi ng totco ang mgz bata,

1. Sa palagay mo, ano ang dupat gawin dito?
2. Bakit?

7. ANG PARTY

Naimbita ang isang klase kasarna aag kanilang,
titser sa bahay ng isang kaklase noong birthday
niya. Siya ay naninirahan sa isang malalking ba-
hay na punong-puno ng mga magagandingbagay
gaya ng mga plorera at mga “figurines.” Habang
nililibot ng mga bata ang buong bzhay, isa sa
kanila ang nakabasag ng plorera, Walar.g nakakita
sa gumawa nito. Noong nakita ito ng inajng ba-
tang nag-imbita, tinanong niya kungsino ang
nakabasag nito.

“Hindi ho namin alam,” zng scgotb g g
bata.

Paulit-ulit ang pagtatanong ng titser ot ng ine
kung sino ang nakabasag ng plorcia, nguni’t
walang makapagsabi kungsinc ang grmawa
nito. Walang nakakita sa nangyesi at gyaw na-
mang umamin ang nakabasag nito.

1. Sa palagay mo, ano ang dapat gawin dite?
2. Bakit?
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